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Summary of inspection findings

Provision at the school meets the requirements of the BSO Standards.

1.

The proprietor, together with the individual headteachers of the primary and secondary sections of
the school, are effective in fulfilling the requirements of the BSO Standards to actively promote
pupils’ wellbeing. They do this by ensuring that the school development plan clearly mirrors and
reflects the requirements of the BSO Standards to provide an English based curriculum for pupils,
the majority of whom are bilingual.

Pupils achieve well throughout their time at the school. Pupils, including children in the early years,
make good progress in relation to their starting points as a result of the individualised support and
encouragement they receive. The effective pastoral structures and supportive house system help
pupils thrive and grow into well-rounded, polite and enthusiastic young learners who are keen to
make the most of their school lives.

Teachers are generally knowledgeable and, in most cases, deliver well-planned lessons which
provide appropriate levels of challenge, matched to the range of pupils’ needs. Both primary and
secondary pupils are keen to participate in lessons, enjoy the activities on offer and make good
progress. However, in some cases a lack of planning and structure in lessons means that class time is
not always used effectively. When this is the case, pupils’ progress is more limited.

Leaders successfully promote a community of mutual support and friendship. Staff know the pupils
as individuals and support them effectively. Relationships between staff and pupils are positive and,
as a result, the school community is calm, harmonious and purposeful. Older and younger pupils mix
well and support each other across the age groups, contributing positively towards pupils’
enjoyment of their school experience.

Leaders, provide suitable plans to support the small number of pupils who have special educational
needs and or disabilities (SEND). In most cases, pupils who have SEND make good progress from
their starting points. However, not all teachers and teaching assistants fully utilise the suggested
teaching strategies and this limits the progress of pupils who have SEND in some lessons.

Pupils in the primary section follow a structured personal, social, health and economic (PSHE)
programme in timetabled lessons, which covers a wide range of topics including respect, and
relationships education. In the secondary section, PSHE teaching is less structured and is covered
within the wellbeing curriculum. However, it lacks overall coherence, in that the designated topic
coverage is not always fully achieved for each year group and, as a result, the impact of PSHE lessons
on secondary pupils is less effective.

Leaders have strategically designed an academic programme to meet the needs of both the local
and overseas pupils who attend the school. Pupils can choose a suitable range of IGCSE subjects and
in Year 12, are offered either a science and engineering or a business and law study route. In
addition, there are a number of options to follow an A-level programme of study. The available
study routes, known as pathways, therefore offer flexibility for the range and ability of pupils
attending the school. This maximises further education opportunities, including pupils’ university
entrance opportunities at UK universities and worldwide.
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8. Leaders have succeeded in creating a sense of pride in the British nature of the school and its
international flavour. This emanates not only from pupils following a UK national curriculum from
the early years onwards, but also in visual displays across the school celebrating UK and
international customs. This is supplemented by pupils leading year group assemblies which reflect
the international influence.
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The extent to which the school meets the BSO Standards

The school meets all the BSO Standards except those which it is precluded from meeting because of the
host country’s legislation.

e BSO Standards relating to leadership and management, and governance are met.

e BSO Standards relating to the quality of education, training and recreation are met apart from those
which it is precluded from meeting because of the host country’s legislation.

e BSO Standards relating to pupils’ physical and mental health and emotional wellbeing are met apart
from those which it is precluded from meeting because of the host country’s legislation.

e BSO Standards relating to pupils’ social and economic education and contribution to society are met
apart from those which it is precluded from meeting because of the host country’s legislation.

e BSO Standards relating to safeguarding are met.
Recommended next steps
The proprietor and senior leaders should:

e strengthen pupils learning across all year groups by identifying teaching and learning strategies that
consistently engage and challenge pupils in their learning

e ensure that all teachers and teaching assistants implement suggested strategies for pupils who have
special educational needs and/or disabilities so that these pupils learn and progress consistently well

e strengthen the teaching of personal, social, health and economic education in the secondary school
to ensure that the teaching programme provides full topic coverage for each year group.
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Section 1: Leadership and management, and governance

9.

10.

11.

12.

13.

14.

15.

16.

The proprietor and school headteachers have ensured, through undertaking professional training,
that they have the knowledge and skills to carry out their roles and ensure that the BSO Standards
are understood and consistently met.

The school has in place robust safeguarding procedures, which reflect the leaders’ focus on keeping
pupils safe across all school sections, including in the early years. The leadership team is well trained
and works collaboratively to deal with any wellbeing concerns that arise.

Senior leaders collaborate in producing and monitoring the school’s development plan, which
prioritises short- and long-term developments within both the primary and secondary sections of
the school. Such planning, which involves a detailed annual curriculum review for each year group,
enables leaders to successfully evaluate their provision so that they fulfil their responsibilities
effectively and meet the needs of pupils.

School leaders are ambitious for pupils throughout the school. Pupils are encouraged to work hard
and enjoy school life. Effective teaching and learning across most year groups, combined with well
thought out pastoral care regimes, support pupils to make good progress overall. Leaders currently
focus teachers’ professional development on closely monitoring pupils’ progress and providing
targeted pupil support, following half-termly review periods. This enables teachers to better focus
on appropriate target setting, with the aim of steadily raising attainment levels.

Senior leaders promote the use of online technology by making it possible for both teachers and
pupils to access a variety of digital learning platforms across the curriculum. These support learning
in the classroom and at home. Such techniques, which include the selective use of artificial
intelligence, excite and stimulate the pupils and have a positive effect on their learning experience.
Appropriate digital control measures are in place to ensure that the use of online technology by
pupils is suitably controlled.

Leaders ensure that pupils access an appropriate and broad range of learning experiences from the
early years and the primary school through to sixth-form level in the secondary school. These
include a suitable range of extra-curricular activities and qualifications. Pupils can study a range of
options at IGCSE level and pupils in the sixth form undertake the Northern Consortium UK (NCUK)
qualifications. A small number of pupils successfully follow an A-Level pathway to university
entrance.

There is a national requirement to teach Arabic across all age groups in the primary and secondary
sections. Leaders and managers achieve this by demonstrating a clear commitment to providing a
high-quality language curriculum, ensuring that teaching is well planned, purposeful and adapted to
meet the diverse linguistic needs of pupils. For example, in Years 5 and 6, the effective deployment
of teaching assistants reflects strong leadership oversight, ensuring that pupils with lower levels of
Arabic, or for whom Arabic is an additional language, receive timely and well-targeted support.

Leaders ensure that there is regular review of policies to confirm that they reflect the requirements
of the BSO Standards and meet the needs of pupils at the school. Both school headteachers ensure
that they are readily accessible to parents and they deal with their concerns promptly and with care.
Complaints are recorded and responded to appropriately and in a timely manner.
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17. Senior leaders are trained in effective risk assessment and oversee the management of risk
appropriately. They ensure that matters relating to health and safety, security, and fire prevention
are prioritised and supported by external professional oversight where needed. This promotes a safe
and secure learning environment for the pupils.

18. Leaders ensure that parents are provided with informative reports, in connection with pupils’
progress, on at least a termly basis. Relevant school information is made available to parents as
required, both in written form and on the website, including the recent addition of a ‘welcome pack’
which is now made available for new joiners to the school.

The extent to which the school meets the BSO Standards relating to leadership and
management, and governance

19. All the relevant BSO Standards are met.
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Section 2: Quality of education, training and recreation

20.

21.

22.

23.

24,

25.

26.

Children in early years engage in a mix of structured learning and play-based exploration which
promotes key skills in speaking, listening and numeracy and reinforces their spoken and written
English. Through engaging in encouraging conversations, teachers foster children’s confidence so
that they speak up willingly and contribute their ideas, promoting successful learning. The focus for
the youngest children is to develop trusting relationships with their teachers and to expand their
vocabulary, through conversation, songs and stories, whilst learning to play alongside and co-
operate with others.

Primary school pupils follow a broadly UK primary school curriculum as well as learning Arabic from
the earliest age groups. There is a key focus on acquiring a secure knowledge in the core subjects of
English, mathematics, science and technology. In addition, pupils learn in creative subjects, such as
art and drama, which encourage them to develop their critical thinking and creative skills. Pupils are
well prepared for their transition to the secondary school.

Leaders have recently restructured the secondary school curriculum so that it enables pupils to
successfully follow an IGCSE pathway, containing the key components of English as a second
language (ESL), mathematics, science, business, economics and French. Pupils additionally have
options to pursue Arabic, English language and an IGCSE Plus project. This programme,
supplemented by a humanities programme, which includes geography, history and wellbeing
components, meets the needs of pupils. Pupils are also offered opportunities to take part in
computing, robotics, art and drama which are often further developed in after school clubs,
enriching pupils’ school experience.

Pupils make good progress from their starting points up to IGCSE. Leaders ensure that the
curriculum on offer supports British values and any regional Moroccan requirements.

Leaders have taken the strategic decision to focus on NCUK examinations at sixth-form level, which
provide successful preparation for university entrance. Senior leaders have retained the option of
allowing pupils to pursue A-level courses. Pupils typically move on to higher education institutions,
including universities, both in the UK and elsewhere in the world.

Pupils, in both the primary and secondary sections are typically focused in their lessons and take
responsibility for their learning, demonstrating an ability to work both independently and in groups
as required. Pupils receive regular feedback which carefully identifies target areas for pupils to focus
on to improve their work. Pupils work enthusiastically and are keen to gain academic praise and
rewards through the house point system.

Most lessons are characterised by effective planning and clear behaviour expectations. Teachers
have secure subject knowledge and use this to stimulate pupils’ engagement and reinforce key
learning points. Leaders provide effective oversight of teaching routines and curriculum design. For
instance, in primary school mathematics, the targeted use of teaching assistants demonstrates well-
directed resourcing to meet diverse needs. Pupils across the school make good progress. However,
in some lessons teachers do not plan approaches which are suitably tailored to the knowledge and
ability of the pupils. They do not provide enough structure or detail in their planning and fail to offer
enough challenge to pupils with higher prior attainment. In these lessons pupils learn less effectively
and their progress is more limited.
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27.

28.

29.

30.

31.

Within the curriculum, in particular, within the PSHE programme, the school follows the host
country requirements in respect of the teaching of matters relating to diversity and equality issues,
which means that the school is precluded from meeting some BSO Standards.

Most pupil’s make good progress in their acquisition of English language skills and speak English with
confidence. On entry to the school, leaders assess a pupil’s competency to manage a core English
curriculum, at a functional level. Adaptations are made and resources provided to support the small
number of pupils who need extra help in reaching fluency in English.

Leaders have an effective framework in place to evaluate pupils’ progress as they move through the
school. There are regular class assessments across all subjects each term and these are reported to
parents. Senior leaders conduct regular class visits to ensure that standards are maintained. These
systems, although well embedded, are currently under review by senior leaders in order that
progress can be better monitored from pupils’ starting points, allowing a more accurate targeting of
support for pupils across the age groups and ability range.

Leaders provide teachers and teaching assistants with individual education plans that enable pupils
who have SEND to make progress from their initial assessment points. Support for pupils in lessons
relies on a combination of teachers’ and teaching assistants’ interactions to keep pupils who have
SEND on track. This support can lack consistency across all subject areas as not all teaching
successfully implements the suggested strategies for pupils who have SEND.

Pupils can access after school clubs which centre around sports activities. The school has recently
formed three mixed football teams to promote interschool competition. This enables pupils to learn
the value of co-operation and teamwork as well as developing increasing fitness levels. Through
participation in the sports programme, older pupils develop their competitive spirit, teamwork skills
and resilience and have opportunities to support younger pupils. Popular team and club activities
include football, basketball, running and table tennis which provide opportunities for inter year
group competitions.

The extent to which the school meets the BSO Standards relating to the quality of
education, training and recreation

32.

33.

All the relevant BSO Standards are met.

BSO Standard Part 1, paragraph 3(j) cannot be met because it is precluded by the host country’s
legislation.
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10

Section 3: Pupils’ physical and mental health and emotional
wellbeing

34.

35.

36.

37.

38.

39.

Leaders emphasise the promotion of pupils’ wellbeing as core to staff training and curriculum
planning. They focus on the nurturing of pupils and their engagement with the whole school
community. Through their school council pupils have, for instance, successfully initiated
improvements to basketball and football nets. Pupils trust that their views will be listened to and are
confident in expressing their opinions.

In the early years, teachers prioritise the children’s emotional self-regulation by using ‘mood
pictures’ of faces showing different expressions to help them understand and verbalise their
emotions, therefore enabling them to manage their feelings. Carefully planned activities and positive
relationships between children and their teachers help to increase children’s confidence and self-
esteem.

Pupils’ self-knowledge, self-esteem and self-confidence are developed at both the primary and
secondary level through schemes of work that reflect the school’s core values. Classroom
discussions encourage pupils to be respectful and listen to other pupils’ views. In some lessons, most
particularly in the sixth form, pupils take the lead in their learning by presenting on discussion topics,
for example, in NCUK mathematics for business and economics. Key values are character,
citizenship, collaboration, communication, creativity and critical thinking and these are well known
and discussed by the pupils as the 6 Cs. For example, older pupils in Years 11 and 12 collaborate to
solve problems in science and mathematics lessons, accepting each other’s help and contributing as
a body to the collective knowledge of the group. Such co-operation helps pupils progress in their
learning.

Pupils value and appreciate the British character of the school, which is promoted in classroom
displays and through assemblies. Primary school pupils demonstrate a familiarity with British
traditions such as Remembrance Day and Harvest festivals. Older pupils, through their PSHE lessons,
can articulate the core British values of democracy, the rule of law, and individual liberty. The multi-
cultural dimension of the school is equally strongly promoted and is graphically illustrated outside
every classroom, where each pupils’ home country flag is displayed. This reinforces the pride that
the pupils have in being members of the school’s international community.

All pupils follow a PSHE programme that is taught in line with the school’s policy and the
requirements of the host country. The school cannot teach some aspects of relationships and sex
education in line with UK guidance because this is precluded by the host country’s legislation. The
PSHE programme incorporates topics such as relationships education, personal boundaries, mutual
respect of difference and the importance of healthy relationships. Teachers support pupils in
reflecting on these topics in a safe and age-appropriate context. However, in the secondary school
the teaching of PSHE is less structured and does not ensure that all course topics are routinely
covered in order that pupils’ learning is maximised.

Throughout the school pupils treat each other with respect and they value the diverse ethnic mix of
the school population. The PSHE programmes in the primary and secondary schools help pupils to
develop an understanding of different religions and their customs. Pupils learn about different
cultures through dedicated cultural days in which pupils attend in their national costumes. Such
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40.

41.

42.

43

44,

45.

11

events are supported by parents of different cultural backgrounds and members of the parents’
committee, who help promote understanding and respect for people from a range of cultures.

Teachers have high expectations of pupils’ behaviour and consequently most pupils behave well in
lessons, when working with their peers and when moving around the school. The school’s behaviour
policy promotes positive behaviour strategies and the house points system rewards kind and
considerate behaviour. There are clear graduated sanctions to deal with inappropriate behaviour
and suitable records are kept. Should any bullying incidents occur, leaders respond promptly to
understand underlying causes and provide appropriate support for both victims and perpetrators.

Physical education (PE), which is a compulsory part of the curriculum, is regarded by leaders as an
opportunity for pupils to develop important social skills through effective collaboration and
teamwork. For example, in PE lessons in Years 5 and 6, pupils demonstrate respect, fairness and
consideration when working with partners and in small groups. Teachers handle individual needs
sensitively and model empathy and inclusion effectively, reinforcing values that encourage pupils to
be tolerant and respect each other. The PE programme at primary and secondary level enables
pupils to improve co-ordination, balance and agility and promotes understanding of the importance
of physical activity for long-term health.

There are appropriate levels of supervison across the school, including an effectively managed
handover of children in early years on arrival at, and departure from the school. Parents value the
visibility of senior staff at arrival and departure times, enabling opportunities for staff and parent
interactions should they be required. Staff are appropriately deployed to supervise lunch and break
periods and the after school extra-curricular activities programme.

. Attendance and admission registers are accurately maintained to ensure that the school

appropriately tracks school attendance in line with local requirements. Pupils’ attendance levels are
high because senior leaders explain the relationship between high attendance levels and pupils’
progress to pupils and parents.

First aid facilities and procedures are well supervised by qualified staff. There is a clear
understanding of individual pupils’ needs, including those who may have allergies or on-going
medical conditions. Most school staff are trained in first aid, including paediatric first aid training for
those working with children in the early years.

The premises and accommodation of the primary and secondary schools, including those for the
youngest children, are spacious, clean and well maintained. Fire drills and evacuation processes and
procedures are well managed and implemented. Recreation and sporting facilities are suitable and
provide appropriate space for pupils to run around, play and relax. Children in the early years have
their own dedicated separate recreation area. In the primary and secondary sections, during the
after-school clubs and activities periods, older pupils often assist and socialise with younger pupils to
their mutual benefit.

The extent to which the school meets the BSO Standards relating to pupils’ physical and
mental health and emotional wellbeing

46.

All the relevant BSO Standards are met.
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47. BSO Standards Part 1, paragraph 2(2)(d)(ii), 2A(1)(b) and 2A(2) cannot be met because they are
precluded by the host country’s legislation.
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Section 4: Pupils’ social and economic education and contribution
to society

48. The curriculum enables pupils of different ages to learn about how to take their place in modern
society, in Morocco and the wider world. This is evident in the respect that pupils show for other
cultures and the interest they show in learning about the world around them. Older pupils
understand and can describe how Moroccan culture is both similar to and different from that of the
UK.

49. The PSHE programmes enable pupils to understand the value of democracy and the importance of
individual liberty. Pupils are aware that in some parts of the world, human rights are not always
respected. They explore issues from different viewpoints and refine their views in relation to those
held by others. Where political issues are discussed, pupils are presented with a balanced range of
views. Pupils appreciate opportunities provided for free discussion and for expressing their views,
for example, through debating, taking part in assemblies and in the election of the school’s head

pupils.

50. Pupils’ life skills, including economic understanding, are developed through the PSHE programme,
through dealing with different world currencies, managing bank accounts and, for older pupils,
budgeting for a university education. Classroom discussion within the PSHE programme strengthens
pupils’ understanding of citizenship through the humanities and socio-economic topics, which
consider entrepreneurship, local and global industries, and environmental issues. Such topics help
pupils to understand how societies and economies function, broadening their awareness of real-
world issues, whilst focusing their critical thinking about society, identity and their own possible
future roles.

51. Careers guidance is offered to pupils from an early stage, primarily through the PSHE programme
and form periods, where pupils are guided about subject selections for IGCSE. A limited but
developing programme is offered to older pupils, which comprises careers fairs, visiting speakers,
and a number of industry and business links. This is supported by alumni discussions and several
Year 10 and Year 12 work placements, for example, in the pharmaceutical and film making
industries. Pupils are well informed and guided towards the next stage of their education and life
after school. This guidance now includes an increased range of possible international opportunities,
in response to the school’s enhanced focus on career options in the field of technology.

52. Children in the early years learn about social interaction by working collaboratively, sharing
resources and undertaking guided tasks, such as using the outdoor climbing frame, playing
collaboratively with hoops and singing together. Children demonstrate developing social skills
characterised by effective communication, politeness, turn-taking and listening to others’ opinions.

53. Pupils are encouraged to develop an awareness of the importance of conservation and protection
for the natural world. Pupils can successfully articulate the social and economic implications related
to environmental issues such as species diversity and conservation. In biology, paired and group
discussions demonstrate a concern for nature and the preservation of species. Teaching facilitates
further discussion in which pupils listen attentively and contribute constructively so that they
develop their thinking about these important issues, and their social skills.
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54. Across the school, pupils willingly accept responsibility as form representatives, sports captains and
heads of school, which promotes self-confidence and an understanding of the responsibilities of
leadership.

55. Pupils develop a keen sense of responsibility and commitment to the local community by charitable
fundraising for organisations selected by the school council and in the distribution of food and
clothing to local orphanages. Non-uniform days and bake sales also contribute to raising funds for
local causes.

56. The wellbeing programme in the primary section and the PSHE programme in the secondary section
encourage pupils to learn about diversity and allow pupils to develop an understanding of the
negative effects of discrimination. However, the school cannot ensure that teaching encourages
respect for other people, paying particular regard to the full range of protected characteristics
identified in the Equality Act 2010, as this is precluded by Moroccan legislation.

The extent to which the school meets the BSO Standards relating to pupils’ social and
economic education and contribution to society

57. All the relevant BSO Standards are met.

58. BSO Standard Part 2, paragraph 5(b)(vi) cannot be met because it is precluded by the host
country’s legislation.
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Safeguarding

59. The proprietor and the school leaders implement effective safeguarding arrangements. These take

60.

61.

62.

63.

64.

65.

66.

into account regional legal Moroccan requirements and those required of BSO schools. The
safeguarding policy is up to date, is made available to staff and families and reflects the latest UK
guidance.

Leaders have developed a well-trained safeguarding team, which prioritises the welfare needs of
pupils. Staff are knowledgeable and receive regular training to ensure they are aware of the most
recent safeguarding guidance. Staff are suitably trained in recognising signs of harm, neglect, or
signs of extremism. This results in confident practice, timely reporting and early intervention when
concerns arise about pupils.

Staff understand the necessity to report any potential concerns about adults in the school however
minor they may appear. There are appropriate procedures for ‘touch’ contact with pupils and for
dealing with any perceived discrimination, resulting in a vigilant safeguarding culture and consistent
adult responses.

Pupils feel safe, they are well supervised and know that they can approach safeguarding leaders,
trusted teachers and the school nurse, if worried. Visible systems such as high-visibility clothing for
supervisors, the use of site security guards and rules for specialist areas, lead to high levels of pupil
trust in the school staff, and high levels of pupil reassurance in terms of the safety of the school site.

Leaders in the early years ensure that children are well cared for within a safe environment.
Safeguarding procedures are appropriate and there is a named safeguarding leader for the early
years. Leaders hold regular supervision meetings with early years staff to ensure that they are
suitably supported and the quality of provision is consistently of a high standard. Consequently,
children are happy, enjoy their school life and are catered for effectively.

There are appropriate processes and procedures for the filtering and monitoring of electronic
systems and internet use, including those applicable to the standardised electronic devices which
primary and secondary pupils use in the classroom. Leaders receive alerts so that potential risks in
pupils’ online activity can be addressed to protect pupils from harm.

There is an up-to-date and accurate single central record of pre-employment checks, which includes
all the required checks to meet the BSO Standards, including those for staff recruited from overseas.
The required checks are in line with Moroccan local requirements, including, where necessary,
police checks and guidance issued to schools in the UK. All UK nationals are checked through the
disclosure and barring service as well as through the international child protection certification
process.

The school collaborates with the local authorities and specialist agencies in connection with support
for more complex safeguarding cases and in the case of pupils who need a higher level of mental
health and wellbeing support.

The extent to which the school meets the BSO Standards relating to safeguarding

67.

All the relevant BSO Standards are met.
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Information about the school

68. London Academy Rabat is a co-educational day school located in the Soussi district of Rabat,
Morocco. It was opened in 2019 by the current proprietor who is responsible for governance
oversight.

69. The school consists of early years, primary, and secondary education sections, up to the age of 18
years.

70. This is the school’s first inspection with ISI.
71. The school has identified 12 pupils as having special educational needs and/or disabilities.
72. English is an additional language for 17 pupils.

73. The school states its aims are to engage pupils, promoting learning through a stimulating curriculum
that uses project-based and technology-based tools to equip pupils with twenty-first century skills. It
does this by providing a happy, safe and caring environment which fosters high levels of self-esteem
and respect. There as an emphasis on partnering with parents to develop pupils spiritually, morally,
physically and socially.
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Inspection details

Inspection dates 2 to 4 December 2025

74. A team of three inspectors visited the school for three days.
75. Inspection activities included:

e observation of lessons, some in conjunction with school leaders

e observation of registration periods and assemblies

e observation of a sample of extra-curricular activities that occurred during the inspection
e discussions with the proprietor

e discussions with the headteachers, senior school staff, and other members of staff

e discussions with pupils

e visits to the learning support area and facilities for physical education

e scrutiny of samples of pupils’ work

e scrutiny of a range of policies, documentation and records provided by the school.

76. The inspection team considered the views of pupils, members of staff and parents who responded
to ISI’s pre-inspection surveys.
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How are British Schools Overseas inspected?

e The Department for Education accredits British international schools which meet the BSO
Standards. Accreditation last for three years from the date of inspection.

e |Slis approved by the Secretary of State for Education to inspect BSO schools. ISl inspections
report to the Department for Education on the extent to which the school meets the Standards.

e For more information, please visit www.isi.net.

Independent Schools Inspectorate
CAP House, 9-12 Long Lane, London, EC1A 9HA

For more information, please visit isi.net
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