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Summary of inspection findings

Provision at the school meets the requirements of the BSO Standards.

1.

Leaders and staff adopt an effective approach across the school to promote pupils’ academic,
personal and emotional development that supports their wellbeing and leads to good progress.
Leaders at all levels demonstrate good skills and knowledge in identifying, assessing, mitigating and
reviewing risk, ensuring that this is reduced as reasonably as possible.

This is a school that sets high expectations for what pupils can achieve. Teachers’ planning enables
pupils to make good progress, demonstrating effective curriculum implementation and assessment
processes.

Leaders effectively monitor the quality of teaching and learning, and pupils’ progress. They ensure
that staff and pupils know what is expected of them. As a result, there are high levels of teamwork
across the school, and there is a consistent understanding of how to improve and make progress.

Teachers use their knowledge of pupils’ interests to create meaningful learning experiences. Pupils
respond well to teachers’ high expectations and helpful, personalised guidance. They are curious,
seek to acquire new knowledge, and apply themselves well in lessons. They plan their own projects,
undertake research and assess how well they meet their objectives.

Leaders and managers at the school demonstrate a strong commitment to ensuring a safe, secure
and well-maintained environment for pupils and staff. Pupils respond well to the school’s behaviour
management approach. They are able to resolve friendship difficulties in a mature manner.

Teachers provide encouragement and praise to pupils, fostering their confidence and emotional
security. Pupils are polite, co-operative and well-supervised. Pupils get along well with each other, in
part because of the number of opportunities they are given to solve problems together.

The school’s ethos of collaboration and support means that pupils contribute well to the school and
their local communities. Pupils demonstrate well-developed social skills, maturity and respect for
others. Due to national legislation, the school is restricted from promoting respect and
understanding of certain protected characteristics relating to same-sex marriage, gender
reassignment and sexual orientation.

Pupils in upper secondary benefit from a personalised programme to help them to identify future
pathways. They develop into well-rounded individuals who are ready to take their place in society.
However, pupils in lower secondary have more limited opportunities for careers education.

Safeguarding arrangements are effective and well embedded throughout the school. Training for
leaders and staff is conducted regularly, as required, and includes updates on local regulatory
requirements and any changes to United Kingdom (UK) guidance. Prompt communication, regular
meetings and a collaborative approach ensure that safeguarding is seen as a shared responsibility.
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The extent to which the school meets the BSO Standards

The school meets all the BSO Standards except those which it is precluded from meeting because of the host
country's legislation.

e BSO Standards relating to leadership and management, and governance are met.

e BSO Standards relating to the quality of education, training and recreation are met apart from those
which it is precluded from meeting because of the host country’s legislation.

e BSO Standards relating to pupils’ physical and mental health and emotional wellbeing are met apart
from those which it is precluded from meeting because of the host country’s legislation.

e BSO Standards relating to pupils’ social and economic education and contribution to society are met
apart from those which it is precluded from meeting because of the host country’s legislation.

e BSO Standards relating to safeguarding are met.
Recommended next steps
Leaders should:

e strengthen careers education so that lower secondary pupils are well informed about possible
career choices.
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Section 1: Leadership and management, and governance

10.

11.

12.

13.

14.

15.

16.

Leaders are committed to promoting the school’s values, which underpin their decision-making.
They carefully plan how to develop their existing Montessori educational philosophy in the
elementary school so that pupils acquire the skills and knowledge they need to meet the challenges
of the examination-based curriculum in secondary school.

Senior leaders are effective in carrying out their roles, so that the Standards are met consistently.
They evaluate their provision using learning walks, scrutiny of pupils’ work and pupil surveys, and
keep other leaders and staff updated on their findings. This informs leaders’ strategic thinking and
provides a check on the implementation of policy and practice. Senior leaders ensure that phase and
subject leaders possess the knowledge and understanding necessary to fulfil their roles effectively.
They have an accurate understanding of the school’s strengths and utilise well-informed action plans
to enhance the school’s performance.

Senior leaders have an informed oversight of teachers’ classroom practice. This is because the
monitoring of pupils’ learning by subject and phase leaders is systematic. Senior leaders ably support
staff in driving improvements. Professional development is tailored to support individual staff
members, with clearly defined targets.

The school is a diverse community of pupils from a wide range of cultures and countries and with
varying levels of understanding of English. Leaders ensure that pupils’ understanding of other
cultures increases, and that their acquisition of the language improves. The school provides parents
with all the required information, such as regular reports on their child’s progress that are sent out
termly, and copies of school policies that are made available through its website. Policies are
implemented effectively and reviewed annually, promoting the wellbeing of pupils.

Leaders prioritise the needs and wellbeing of staff, promoting an open-door policy and providing
prompt responses to staff enquiries and concerns. This fosters teamwork and the prioritisation of
pupils’ wellbeing. Leaders work effectively with external agencies, such as the police, when incidents
occur, and with specialists, such as psychologists, who assist with the production of support plans for
pupils when required.

Leaders demonstrate a comprehensive and systematic approach to risk assessment, managing risks
that affect pupils’ physical and emotional wellbeing. They regularly review and update policies to
ensure compliance with relevant British guidance and local regulations. The risk assessment policy is
up to date, readily accessible to staff and monitored through mandatory sign-off procedures. Risk
assessments are consistently followed in specialist areas such as laboratories and kitchens. Risk
assessments produced for off-site activities, such as residential trips to London and Rome, are
thorough and well monitored using a ‘going out’ checklist.

The school promotes equality across all aspects of its work, except those which are precluded by
national legislation. For example, they ensure that pupils are aware of the protected characteristics
outlined in the Equality Act 2010. This includes measures to improve accessibility for disabled pupils,
including the incorporation of a lift into existing buildings and ramps as part of the construction of a
newly designed building. The complaints policy is available to parents, and leaders follow this policy
when responding to parental complaints. Typically, concerns are managed within the stated
timescales.
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The extent to which the school meets the BSO Standards relating to leadership and
management, and governance

17. All the relevant BSO Standards are met.
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Section 2: Quality of education, training and recreation

18.

19.

20.

21.

22.

23.

The curriculum is planned well at all stages to ensure that it covers all the required areas of learning,
and pupils develop appropriate knowledge, skills and understanding. Pupils develop positive
relationships with teaching staff, and this helps them to make good progress. Teaching promotes
British, French and Arabic values, within the constraints of local legislation.

In the elementary phase, pupils learn together through a Montessori approach in mixed-age groups.
Leaders implement this approach because it seeks to mirror family and community life. Pupils of
different ages and development stages learn and support each other while working collaboratively.
For example, older pupils serve as mentors and role models for younger ones, helping and guiding
them.

Leaders ensure that each classroom contains well-designed resources to support learning. These
allow pupils to explore in greater depth using additional books and aids such as counting beads,
bead frames and language tools, which effectively promote learning and curiosity. Younger
elementary pupils work together across year groups on well-planned cross-curricular activities.
Older elementary pupils work through a combination of activities and online learning for most
subjects, and learn English, mathematics and science within their age groups.

Leaders understand the importance of meeting the needs of pupils who have special educational
needs and/or disabilities (SEND). Members of the senior leadership team and subject leaders
monitor pupils’ progress. If a pupil is not achieving as expected, additional support is put in place
promptly. Senior leaders carefully check the impact of this support on pupils to ascertain that it
helps them to make progress in line with their peers. Leaders’ planning for pupils who have SEND is
informed by professional assessments, and support plans are regularly reviewed with parents.
Lessons are effectively matched to pupils’ prior attainment. Weekly academic meetings, periodic
training and collaboration with learning support leaders ensure that support and guidance are
regularly reviewed and pupils make good progress. Pupils make good progress from their starting
points to achieve GCSE grades at least in line with expectations based upon their prior attainment.
The first group of pupils to sit A-level examinations this year have been provided with well-planned
individual programmes that build on their previous achievements. The needs of pupils with higher
prior attainment are also well supported.

Teachers know their pupils well and plan activities that are matched to their needs. They plan
challenging lessons that develop pupils’ understanding of the subject being studied. Pupils who
speak English as an additional language (EAL) receive effective support to help develop their
understanding and use of English. Pupils’ home language is used in subjects such as information and
communication technology (ICT), to help improve their comprehension and interaction with
different types of software and multimedia. The school cannot ensure that teaching does not
discriminate on the basis of protected characteristics as this is precluded by the host country’s
legislation.

Younger pupils’ English language skills are well developed. They typically talk to teachers about what
they are learning and are confident in answering and asking questions effectively. They develop their
writing skills, including persuasive writing for a range of audiences. For example, pupils in Year 6
write newspaper articles that demonstrate the linguistic features required for acting on ethical
issues such as social inequality, or the effectiveness of public transport.
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24.

25.

26.

27.

28.

Elementary pupils develop their reading skills well through a range of texts that become more
complex over time and which they learn to analyse effectively. Secondary pupils read widely for
pleasure and can identify favourite authors and genres they enjoy reading. Many find additional
reading material to support their academic studies, including English literary texts. They can
successfully interpret these with effective analysis and references. Pupils use subject texts to
increase knowledge and accurate use of terminology such as oligopoly and regulation in economics
and politics. They also make good progress in their acquisition of French and Arabic through regular
opportunities to practise their linguistic skills.

Pupils of all abilities make good progress in numeracy. Pupils tackle increasingly complex
mathematical problems over time and can apply a variety of methods to solve them. A-level pupils
work confidently with teachers so they can solve complex problems.

Leaders plan and implement practical and investigative approaches to learning in science. This
contributes effectively towards pupils’ ability to hypothesise and analyse scientifically. They are
engaged and focused, ask questions and apply themselves. For example, elementary pupils dissected
a bean and identified its parts and their functions.

Teachers use their knowledge of pupils to identify individualised targets which help pupils make
good progress in their learning. Teachers communicate their subject knowledge well to pupils,
identifying and correcting misconceptions. Continuous assessment and feedback provide
appropriate praise and prompts to link future learning to examination requirements.

Pupils across all age groups engage positively in recreational activities, such as tennis and surfing.
These develop physical fitness and teamwork skills. Project work and residential trips to London and
Rome include visits to galleries, museums and local historical sites. These are well planned to
support pupils’ knowledge and understanding across the curriculum.

The extent to which the school meets the BSO Standards relating to the quality of
education, training and recreation

29.

All the relevant BSO Standards are met.

30. BSO Standard Part 1, paragraph 3(j) cannot be met because it is precluded by the host country’s

legislation.
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Section 3: Pupils’ physical and mental health and emotional
wellbeing

31.

32.

33.

34.

35.

36.

37.

The school provides a safe and supportive environment that actively promotes pupils’ physical and
mental health and emotional wellbeing. Leaders, staff and pupils work together to make the school
operate as a calm, harmonious community. Pupils are polite and respectful to each other and to
staff in classrooms and during their recreation time, when they converse with adults and their peers
with equal confidence.

Pupils are taught to value themselves and others, and they display high levels of self-confidence and
self-esteem. They take an active role in lessons and listen attentively to the ideas of others. They
know that their views are important to teachers and leaders. Pupils are challenged to reflect on
moral dilemmas, promoting their social awareness and ethical reasoning.

The well-planned personal, social and health education (PSHE) programme benefits from a range of
helpful resources. Topics such as kindness, wellbeing and consent are incorporated into well-
planned lesson sequences. Pupils discuss values such as respect, and describe examples of inclusive
behaviour, helping others and sharing. Within the constraints of local legislation, pupils receive
relationships and sex education, which helps them to prepare for their adult life. Some aspects of
relationships and sex education in UK guidance relating to protected characteristics cannot be
taught as this is precluded by the host country’s legislation.

Pupils’ spiritual development takes place through the first three of the five ‘great lessons’ in
Montessori education. Pupils learn how they can connect with themselves and develop a sense of
purpose through their minds, their bodies and their souls. Each classroom has a ‘peace corner’
where pupils can read and take part in meditation and mindfulness activities.

Behaviour around the school buildings is orderly and sensible. Pupils respond well to the system of
rewards and sanctions in place, which help them behave well. They can resolve differences, such as
friendship difficulties, at an early stage, through negotiation and discussion. Leaders place an
emphasis on behaviour management, respect and tolerance. Bullying incidents are addressed
promptly, and support is provided for all parties. Sixth-form pupils are effective role models for
younger pupils.

Leaders meet the relevant health and safety requirements by creating and effectively implementing
a written health and safety policy. Records of all health and safety checks, including those
undertaken by external specialists, are well maintained. Training records confirm that staff receive
regular updates on health and safety, fire safety and first aid. The site is secure, with high-profile
supervision throughout the day and strict protocols for pupils’ arrival and dismissal. These measures
collectively create a safe and supportive environment that underpins pupils’ physical security and
emotional wellbeing.

Fire exits are clearly marked, escape routes are kept clear and fire equipment is serviced annually.
Fire alarms are properly maintained and appropriately situated, with evidence of regular drills.
Facilities such as medical bays on both campuses are well-equipped with wash basins and adjacent
toilets, and well-stocked first aid kits are available in vehicles and throughout the site. The school
maintains detailed records of incidents, accidents and health-related matters, with clear follow-up
actions and recommendations. Outdoor spaces are secure, for example with protective netting
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10

around current school building projects, and there are suitable communal recreation areas. Senior
leaders ensure that admission and attendance registers are suitably maintained, and monitor and
follow up on any absences.

38. Physical education is well organised. Pupils explore different sports and develop skills related to
these, including volleyball and basketball. Pupils understand the importance of healthy eating and
the effect this has on their bodies. They are confident when discussing healthy lifestyles, such as the
importance of regular sleep and exercise. Leaders have implemented sessions on mental health and
mindfulness to foster pupils’ awareness, reduce stigma and equip them with tools to manage their
emotional wellbeing.

The extent to which the school meets the BSO Standards relating to pupils’ physical and
mental health and emotional wellbeing

39. All the relevant BSO Standards are met.

40. BSO Standard Part 1, paragraphs 2(2)(d)(ii), 2A(1)(b) and 2A(2) cannot be met because they are
precluded by the host country’s legislation.
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Section 4: Pupils’ social and economic education and contribution
to society

41.

42.

43.

44,

45.

46.

47.

The curriculum supports the development of pupils’ social awareness, responsibility and global
perspectives, particularly through history, economics and projects related to their personal interests.
Collaborative play among younger pupils and inclusive interactions among older pupils reflect the
school’s ethos of community and mutual support.

Pupils co-operate and work well together at all levels. They understand that whilst an individual is
free to make their own choices, everyone is part of a community and shares community values and
responsibilities. Pupils see each other as individuals and are tolerant of each other. They know the
difference between right and wrong, and understand responsibility and self-awareness. This is
demonstrated by pupils’ collaboration during activities and projects that support the development
of social skills, confidence and a sense of belonging. The school is restricted in promoting respect for
certain personal characteristics by national legislation.

Pupils are prepared for active participation in society, with opportunities to broaden their horizons
and engage in meaningful research about Moroccan and British history, life and institutions. This
includes studying the main British political parties, identifying political ideas such as climate change,
and the scientific facts and evidence behind them, and explaining why party leadership regularly
changes. Pupils engage critically and impartially on contemporary issues to develop the skills
necessary for active citizenship. This includes studying issues such as poverty, social class, diversity
and inclusion.

Pupils are able to define levelling up and understand the importance of economic and social
inclusion. They also develop their economic understanding through opportunities to plan trips and
events, including liaising with companies and planning the costs. This includes events to raise money
for international charities by selling books and toys.

Teachers provide pupils with the chance to discuss and debate world news. Pupils are encouraged to
share their views and opinions. Their understanding of democracy is developed through the election
of leaders, such as lead class managers, and other pupils to serve as library or kitchen managers. By
the time they leave the school, pupils are well prepared for the next stage of their education.

Careers provision is currently an area for development. Upper secondary pupils benefit from a
personalised programme that identifies future pathways and offers a wide range of options. Lower
secondary pupils have more limited opportunities for careers education. Older pupils have high
expectations of themselves. They apply for courses that interest them and demonstrate their
ambition. Thanks to high-quality advice and guidance, the majority of pupils choose courses that are
relevant to their career aspirations and match their abilities.

Pupils are encouraged to develop a wide range of skills at school and to become ‘rounded
individuals’. They celebrated International Peace Day by dressing in white as a symbol of unity and
held discussion groups on the origins of the global peace initiative and its evolution worldwide.
Pupils learn about other cultures through history, cross-curricular learning and events such as
Cultural Recognition Day. Pupils from diverse nationalities mingle and interact freely, fostering a
sense of belonging and preparing them for active participation in society. Teachers encourage the
use of multiple languages by the diverse school population in the classroom. This develops pupils’
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cultural awareness and inclusion inside and outside the classroom, as they are curious about each
other’s cultures.

The extent to which the school meets the BSO Standards relating to pupils’ social and
economic education and contribution to society

48. All the relevant BSO Standards are met.

49. BSO Standards Part 2, paragraph 5(b)(vi) cannot be met because it is precluded by the host
country’s legislation.
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Safeguarding

50.

51.

52.

53.

54.

55.

56.

Safeguarding arrangements are implemented effectively across both school sites. Pupils know how
to raise concerns and are confident that staff will support them and address any issues they raise.

Leaders responsible for safeguarding hold senior positions within the school. They are suitably
knowledgeable and appropriately trained. They take into account each individual pupil’s needs and
wishes, including those pupils who have SEND. Leaders carry out the required suitability checks on
staff and maintain the single central record (SCR) accurately.

Staff are fully trained in how to report any concerns they may have about a pupil’s welfare. They
have a clear understanding of the code of conduct and how to report low-level concerns. Leaders
take prompt and appropriate action and liaise with external bodies such as the police when
required.

Training is updated regularly to ensure staff are aware of the current child protection requirements.
These take account of both UK statutory guidance and local requirements. This includes the
prevention of extremism. Staff are well equipped to handle safeguarding concerns.

The proprietor meets regularly with the safeguarding team, maintaining effective oversight of
safeguarding policies and their implementation in the school. Termly reports and an annual review
highlight appropriate details of any safeguarding incidents that occur, including during trips and
outside school. This ensures that the proprietor has an appropriate level of understanding, scrutiny
and oversight.

Pupils are protected from online dangers by suitable internet filtering and monitoring systems that
are regularly checked and updated annually.

Pupils understand how to keep themselves safe, particularly when in public spaces or when using
the internet or social media. They are aware of the dangers encountered online, including those
enabled by technology and social media. Pupils value the mobile-free zone in school.

The extent to which the school meets the BSO Standards relating to safeguarding

57.

All the relevant BSO Standards are met.
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Information about the school

58. Ecole Montessori Casablanca is a co-educational day school. Founded in 2011, it is overseen by its
proprietor, who acts as the headteacher of the school. The school comprises three campuses: CIL
campus, for pupils aged 1 to 6; Californie campus, for pupils aged 1 to 11; and the House of Youth
campus, for pupils aged 11 to 18. The inspection was for pupils aged 5 to 18 at the Californie and the
House of Youth campuses.

59. The school has identified ten pupils as having special educational needs and/or disabilities.
60. Six pupils require additional support as they speak English as an additional language.

61. The school states its aims are to nurture the future generations in ways that prepare them to be free
thinkers and responsible citizens, while unleashing their intellectual, aesthetic, physical and
emotional potential. It seeks for pupils to build the capacity to think and act for themselves through
the development of life skills: creativity, communication, collaboration, leadership skills, analytical
skills, initiative, curiosity and imagination.
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Inspection details

Inspection dates 10 to 12 November 2025

62. A team of three inspectors visited the school for three days.
63. Inspection activities included:

e observation of lessons, some in conjunction with school leaders

e observation of registration periods

e observation of a sample of extra-curricular activities that occurred during the inspection
e discussions with the proprietor

e discussions with the headteacher, school leaders, managers and other members of staff
e discussions with pupils

e visits to the learning support area and facilities for physical education

e scrutiny of samples of pupils’ work

e scrutiny of a range of policies, documentation and records provided by the school.

64. The inspection team considered the views of pupils, members of staff and parents who responded
to ISI’s pre-inspection surveys.
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How are British Schools Overseas inspected?

e The Department for Education accredits British international schools which meet the BSO
Standards. Accreditation last for three years from the date of inspection.

e [Slis approved by the Secretary of State for Education to inspect BSO schools. ISl inspections
report to the Department for Education on the extent to which the school meets the Standards.

e For more information, please visit www.isi.net.

Independent Schools Inspectorate
CAP House, 9-12 Long Lane, London, EC1A 9HA

For more information, please visit isi.net
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